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Teacher’s Introduction

This course companion is for Element 7: Child development, part of the

NCFE Cache T Level Technical Qualification in Education and Early Years Always check the exam board
(603/5829/4). The aim of this resource is to guide students through the website for new information,
core content of this element, providing students with in-depth information including changes to the

that covers each of the specification points. This resource aims to provide specification and sample
students with the knowledge and skills that will help them succeed in the assessment material.
assessment for this qualification.

For clarity and ease of use, the content of this course companion matches the order of the specification points.

The content is structured as follows against the unit’s learning aims:

e 7.1-The expected patterns of children’s / young people’s development in infancy, early childhood, middle
childhood and adolescence.

® 7.2 -The key concepts of attachment theory and how early attachments influence adult relationships.
7.3 — The differences between receptive and expressive language.

e 7.4-How practitioners, parents, carers and other professionals can promote language development at
different ages.

e  7.5-How children and young people develop friendships from infancy through to adolescence, with reference
to Robert Selman’s five-level framework for understanding developmental trends in children's friendships.

e 7.6 —The difference between expected and unexpected transitions, and how these may affect children in
positive or negative ways.

Throughout the resource, there are key features to keep an eye out for:

Case studies

Help students to apply
the issues identified in the
resource to real-world
scenarios.

____________________________________________________________________

Research activities inspire further research and
i stretch and challenge higher-ability students.

Some of the activities can be completed using either computers, mobile phones or tablets to aid students’
research, and/or can be completed outside the classroom as homework.

There is also a set of revision questions provided at the end of each section (with answers included). These should
help students recap their knowledge throughout the course companion, and will ensure that they have understood
what they have read.

March 2022

Update v1.1, August 2023 (to match specification changes for first teaching September 2023)

e  Reference to ‘Education and Childcare’ has been amended to ‘Education and Early Years’ throughout.

*  Information on ‘Listening and tuning into children’s communication” and ‘Enjoying turn taking in conversation when interacting with babies’
has been added to ‘0 to 2 years’ on p. 25.

e Reference to ‘Parental support’ has been updated on p. 42 to encompass all guardians and other family members.

Course Companion for T Level in Education and Early Years: 7: Child Development Page 1 of 44 v1.1 © ZigZag Education, 2023



Chapter 1I.1: The expected patterns of chi

people’s development

Have you ever wondered why some children learn to walk before others, or why

not all children can speak fluently at the same time? As individuals, children do
not develop at the same rate, although there is a sequence of developmental
norms that most children expect to achieve within particular time frames.
Every child is unique, and, therefore, so is their developmental journey.

This section focuses on the expected developments that occur in the key phases§§

of infancy: early childhood (3-8 years), middle childhood (9—11 years) and
adolescence (12—18 years). It is important to note that while these are the
norms, they are based on averages. A range of factors could determine how a
child develops, such as biological differences or socio-economic factors.

Cognitive development

Cognitive development is the process of how children think and process inform
adolescence, most children will need to develop a range of cognitive abilities w
- Information processing: This is the way in which we interpret and understa
literally learning something new every day, it is important to recognise the
information. This process changes as their brain develops.

- Memory: It would be impossible to gain new skills and use them without thi
Memory retention and recall is key to a child being able to make use of info;

then apply to another.

- Decision-making and problem-solving: Childhood is the time we can test
outcomes we see. Problem-solving can include something as simple as wo
way up to resolving a conflict. Having the ability to weigh up benefits and
making, and it is critical that children can develop this skill.

- Sensory perception: Although it may seem that sensory perception is the m

years of life, our senses work together with all the knowledge and memories;;
opportunities to use and understand them is going to prepare a child for the::
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Cognitive development in infancy (birth to 2 years):
By the time a child reaches three months they will have learned g
will have developed the beginnings of their personality. Changes
to make babbling and cooing noises. In order to understand the §
for a baby to ‘mouth’ objects so they can figure them out. Tastes
development at this stage when other abilities have yet to be dey
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Before six months old, a baby would have relied on crying to get L N
people believe there are different types of crying to signify what t sy
will hopefully have reduced as an ability to make different sounds \\ﬁ
already have developed significantly, even at this age, and they w gy \m\a
people in their lives by remembering faces and voices and be able F §
As a baby ages, they become more interested in playing. Toys ¢ \O‘m‘\\\
interest, but an infant’s attention span is still very short. Many §\ §
believe to be first words although they are usually repeated syl A

i
R
kS

E:

meaning when the ability to turn sounds into words occurs. Ba
noises they hear or gestures they see if they are familiar with th

Rasiiiaiiaiany

from around six months, taste and smell continues to be impor §N\\
infant to decide which foods they like and dislike. \ &
In the latter part of their first year of life, babies will be able to \w‘\
phrases and may even be able to repeat them. As fine and gros ‘*
start to see the beginning of the development of problem-solvi i
appear as frustration when toys and objects do not do what the

Communication and understanding will increase at a rapid rate \\m\\\

gt

They may start to put simple two-word sentences together, suc
‘where has the cat gone?’ Not only will their language abilities i
understand simple instructions and questions. Exploring their
through mouthing. Picture books and items with different text
Children at this age problem-solve through trial and error and e
actions work and which do not, e.g. attempting to put a square
realise it should go in the square space.
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Cognitive development in early childhood (3 to 8 years):

The average child will have around 200 words in their vocabula
It might be possible to hear a child of this age use more develop
usually found a way to make themselves understood.
At preschool age, most children speak fluently enough that a pe
should be able to understand them. Information processing an
easier and it’s not uncommon for children to repeat things they
situations they remember. A preschooler is an inquisitive child
after another as they encounter new situations. Most children
colours as well as being able to count aloud up to 10. Puzzles a COPYRIGHT
child to understand at this stage.

At the point of beginning school for the first time, most children will:: PROTECTED
even be able to write it before their first day in reception. As formaE
years, a steep learning curve will occur. Children will learn basic phag:
very simple words. The ability to count will increase and some childs:
guantities without having to say the numbers out loud. They will a
patterns and similarities. This is the beginning of another key part
Most children will have mastered basic skills of reading and wri
skills throughout this time span, while exploring various topics a
learning. They will use their experience to predict outcomes ba
understand. When considering mathematical or scientific issue
concrete terms (if they can see or experience something, they c
to apply simple logic to problem-solve. It is also likely that man
knowledge and skills to different situations when they recognis
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| Research activity — The conservation test
Jean Piaget developed experiments to prove that
. children could not conserve. Research the tasks he

used to demonstrate this and then design your own.
Maybe you can test it out on your placement?

Cognitive development in middle childhood (9 to 11 years):

The remainder of a child’s years at primary school include many cognitive miles

®  Numeracy and literacy skills are well developed, and children will be using
knowledge in other areas of the curriculum. It’s likely that children will sh
subjects and may choose to focus some of their time on topics they enjoy, &
for success in school.

®  Problem-solving in lessons will translate to life outside of the classroom, ané
knowledge to similar situations. Many children also have hobbies outside o;
instrument, playing sport, etc., and it is probable that knowledge acquired i
when improving skills in these pursuits.

e  Children stop thinking in just a literal sense; they will also be able to
make predictions about things and make choices based on the
information they know.

Cognitive development in adolescence (12 to 18 years):
Adolescence provides opportunities for young people to gain large
amounts of knowledge and transferable skills. These opportunities are
supported by significant improvements in cognitive function. Despite
limited opportunities for life experience, most adolescents will be able to
use past experience and their imagination to make connections to new
concepts even though they have never experienced them first-hand. This
is referred to as ‘abstract thinking’ and most academics argue this can only hapg
Using logic to problem-solve is also linked to brain maturation, and is a skill tha
competent in as their schoolwork increases in difficulty. The speed at which th
considerably as skills have been practised over a long period of time.

The introduction of new subjects and topics allow individuals to learn about thi
in school should be able to take some responsibility for their organisation, refle
assessing their own knowledge. That does not mean that they are
completely independent in this, however.

As adolescence brings about issues that may have not appeared in life
previously, a teenager may need support to make appropriate decisions
or be reminded about balancing benefits and risks. The pressure of
exams and assignments may also prove tricky for some, and
synthesising different skills and knowledge may help an individual
perform under difficult circumstances. When formal education and
training comes to an end at 18 years old, most young adults should have an abi
and use logic to understand everyday situations.

Course Companion for T Level in Education and Early Years: 7: Child Development Page
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Physical development

Physical development relates to the movements we make and is importantin b

individual. Physical development in children happens at a fast rate. From the my
making almost daily physical progress. So that we can identify specific changes, i

developments into fine (small) and gross (large) motor skills.

Gross and fine motor skills
®  Gross motor skills are movements that require large muscle groups and in
®  Fine motor skills are movements that require small muscle groups and inv

Let’s take a look at how these develop from infancy, right through to adolescenci

Physical development in infancy (birth to 2 years):
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Many babies will start to show gross motor skills | Babies hav
early on. They may try to lift their head a little from birth
when lying down. They also will stretch out and important
kick their legs, although much of this movement such as suc

is involuntary (uncontrolled).

intentional

By this point, a baby will have developed an
ability to lift their head and chest and be able to
practise this by being placed on their stomachs
for a short period of time each day.

A baby will
and hold a
time by cla

Large arm movements become more intentional,

and babies will reach their arms out to show they

want to be picked up. During this period they are
likely to be able to roll over, and some babies may
be able to crawl. It’s also possible for most babies
to sit unsupported towards the end of this age.

Infants can g
their mouths
one hand to:

It is likely that infants are mobile at this point and
may start to pull themselves up and move around
using furniture. Some will start to stand briefly
and may even have taken some steps unaided.

The ability
with most
grasp, and
drop objec

Over the year, most children will be able to walk
more steadily, although they may still fall over
now and again as they perfect this skill. Other
physical skills, such as climbing, will develop
further, and crawling up the stairs often happens.

Therefore,
smaller ite
eating. As

grasp, and b

Course Companion for T Level in Education and Early Years: 7: Child Development
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Physical development in early childhood (3 to 8 years):

Climbing on and off ‘sit and ride’ toys Small hand
becomes easier to do. Some children may children wi
even start to use a balance bike or a and dots. T3
tricycle. Asthey play, young children can developed.
2-3 years kick large balls, enjoy jumping with practise pu
two feet together and are competent unlikely th
at running. They might
partly rem
their trous
Young children can run backwards as well A child is li
as forwards. They can use coordination to preferred di
3-4 years ) . . g
kick and throw with better aim and some and the tri
children may be able to ride a tricycle. well develo
Throwing and catching with a partneris When mar
4-5 years possible. Children can run and form some
avoid obstacles. own name.
Physical activities such as team games The ability
support gross motor skills to improve. significantl
Accurately throwing and catching a ball develop a
becomes easier as well as kicking a ball school, han
towards a target. Lots of children will learn | Stage 1 and
6—8 years to coordinate their larger movements and write in a p

will perhaps master riding a two-wheeled
bicycle or learn to swim.

considerab

to accuratey;
within the &
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Case study

Jenna is a new member of staff who works at
Happy Days nursery in the preschool room. She is the
key worker for three children who attend the nursery
full-time. For each of the children, she is required to
keep a record of milestones and developments
reached. This helps her to plan play and learning
activities that will support further development.

Physical development in middle childhood (9 to 11 years) and adolesce

An emphasis on playing games and honing Cursive hands
skills for sports helps to support the which most
coordination of gross motor skills. means they
A child’s physical talents will emerge as they Again, creat
practise these movements. be easier to ¢

Although the main gross motor skills have An adolesce
been developed by this point, it is still developed
possible to improve them. This may be done | Handwriting &
through continuing to take part in team now for the r
games and physical activity. The changes in Again, practic
the body may mean that the development of | crafts mayim
muscles means adolescents become stronger | those who's
and more physically capable. area will be a

Bodily changes during puberty
The onset of puberty will begin at different times for everyone and there is a mas:
and males, with girls usually seeing bodily changes before boys. Puberty is usual
adolescence, but it has become more commaon for girls to start noticing changes
difficult time for individuals when these changes occur as it appears easy for adc
people’s body shapes with their own and assume that how they are developing
like all of the other physical changes and developments, these bodily changes
the results of puberty will show many individual differences. We will look at th
both girls and boys.

With boys, the first noticeable
signs of puberty begin slightly
later than girls, with the average
age being 12 years old. Many
boys will have a considerable
growth spurt along with the
deepening of their voice. Boys
will also become hairier;
developing pubic hair, facial hair
and bodily hair in general. The
testicles and penis increase in
size and most boys will become
musclier. When puberty is
completed, boys will look like
adult men.

Course Companion for T Level in Education and Early Years: 7: Child Development Page

SRR

R

5
5
s

.
& S

£ @
S

SRR
T

&
&
g

S

P

# B

§

o~
g

i

e
fo2e

R

Ty
g /
% )
//;4':'45'///////

m\\\\\\\\\\\\\\\\:
E

Rasiiiaiiaiany

\\\\\“\\\\\
kY

o
W

a5
&

i,
SR

2

4
]

\\\m\\\\
E

b

Ty
%
g

W

kY

\W\

/'"/f/,?

/////

2

o

2%

i

=
w
g

J
e

e
g

e

COPYRIGHT

PROTECTED

'3

og

Education



Social and emotional behaviour

It is imperative that children can exist and cooperate with one another as they
whole of their lives. Social and emotional developments are interlinked as our
emotional reactions, and vice versa. Even though emotions can appear to be in
emotional behaviour that can be learned.

Bonding and attachments
As you will see in Chapter 7.2, the way we interact with our caregivers can affect;
lives. Even as small children, it is possible to see that children have a need to b
emotions are often tied up in the relationships they have with other people.

The first bonds we make are usually with our parents and other family members
provide stability and help children to understand some of the basic rules about K¢
others. The way our families communicate their affection for us is likely to be t
affection towards others.

Some children may be the first or only child in their immediate family and, ther
themselves and their primary carers may be the most influential. If a childis b
they may use the developing bonds they have with them to apply to new relati
Brothers, sisters and other children within our wider families are often our first

The interactions, bonds and attachments in early childhood are significant and
after they begin.

Expressing feelings, self-control, cooperation and following ing
Being able to identify and demonstrate how they feel is critical to a child’s well- i
being. This in turn supports an individual’s ability to empathise with others and
appreciate their emotions. Emotional literacy usually follows a pattern similar
that of cognitive development in that having the vocabulary to express emotions
linked to being able to express them appropriately. This allows individuals to thé:
have self-control, and be able to cooperate with others and follow instructions.

Social and emotional development in infancy (birth to 2 years):
Birth to 12 months E
Babies cry at first because this is their only method of communication. The pitck:
depending on what they are trying to express. It is not unusual for a six-month
parent is cross, even if it is with someone else. However, as cognitive develop
are understood. Interaction supports this and babies will start to smile in respor:

around four months. -

Peekaboo is an example of a game an infant will start to enjoy when a close memk
When the child is able to recognise familiar people and understand them they ar

Course Companion for T Level in Education and Early Years: 7: Child Development Page
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As you will see later on in the chapter, stranger anxiety seems to develop near t .
nine-month mark and securely attached children will be upset when their prima
caregiver leaves them. By the end of their first year of life, an infant may prefer
certain people and respond in a positive way when they see them, and they may:
also have objects that provide comfort to them, e.g. a favourite cuddly animal or;
security blanket.

1-2 years
Most toddlers will enjoy playing but will prefer to do this alone (solo play) or alot
cooperative play). Interactive games with adults bring a lot of joy and entertain
playing with the adult as they are more likely to play in a way that suits their pre}

The term ‘terrible twos’ is often used to describe some of the frustration and det
this stage. Most parents and practitioners will see more inappropriate behavio
as simple as the child is being naughty. It is a difficult time, as lacking the abilit
or do is challenging, and recognising there are rules that you might not like is al
Most children notice others around them and may appear to play with them, b
parallel or cooperative — it happens at the same time but there is little or no int

Course Companion for T Level in Education and Early Years: 7: Child Development Page
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Social and emotional development in early childhood (3 to 8 years):

Most children will want to play with
others and will enjoy imaginary play
and being creative, but
understanding the difference
between reality and imagination is
not always easy. Despite not
having a lot of empathy for others
and being egocentric, children will
act in kind ways to others, but this
is not consistent.

Friendships are often
circumstantial — children become
friends because the other child is
there and they have a need to
interact. You will probably see
examples of this in common areas
where children do not know each
other but they appear to ‘make
friends’ easily and play.

Beginning primary school provides

opportunities to meet new people
and select friends from a larger
group. Girls and boys do tend to
play together but it is not long

before they identify more strongly
with those from their own gender. i}

In the majority of cases, in
educational settings children are
eager to please the teachers and
support colleagues and will try to
follow instructions to the letter,
but a smaller attention span can
mean they become distracted by
others or something else in their
immediate environment.

As there are more words to use
when experiencing different
emotions, children are able to
express themselves more easily
than before, but they are still
learning about feelings and will
often get confused.

While tantrums are not usually as
frequent as in the previous stage,
they still occur, often when the
child thinks this is the correct
method to get what they want.

At this age, children have not
usually been able to express
themselves clearly and may choose
to show how they are feeling by
using physical methods such as
pushing or hitting when they are
angry, and hugging or cuddling
when they are happy with others.

As there is a strong sense of right
and wrong, many children are
intent on ensuring that those who
do not behave are identified to
their teacher or parent.

It is around this time when a sense i

of humour is developed, and
children begin to share jokes and
stories to entertain each other.

Some children will be able to
identify simple emotions they are
feeling, but not always.
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Social and emotional development in middle childhood (9 to 11 years):
In the final years of primary school, social and emotional developments come th
amount of knowledge children are gaining academically.

Socially, friendships are of the utmost importance. Children start to become ind
activities with their friends rather than with their families. Some will have close
but it is still more common to have a ‘best friend’ who is the same gender as yo
There can be elements of confusion in friendships as children seem to endure e
relationships, but in general, the unspoken rules of friendship are well understo
when conflicts occur, children may benefit from support from a trusted adult to
children can show good skills of mediation even as this young age.

Many children appreciate and recognise emotions in others at this age. Their ab
emotions in themselves is normal. It does not mean, however, that children are
emotions, although they are much more controlled than in previous years. The
and wrong can mean that when they make mistakes, children can be hard on th
provide reassurance when children need it. In general, children experience posi
their lives and find it easy to recognise their strengths.

Social and emotional development in middle childhood (12 to 18 years)
Self-control and self-regulation are skills that have started to be developed befo
onset of puberty and new complex relationships can make them difficult. Horm
different will have their part to play in the changes of emotional stability and rel&
a romantic basis. However, empathy is a well-developed skill, and even though
all-time high, young people can make choices that do not cause emotional harm

The influence of others is important, though, and many teenagers will try out ne
based on who they think they are and which social groups they belong to. This
a teenager tries to become the adult they wish to be. Many caregivers will noti
adolescence, their child appears to retreat from them unless they need emotion
the end of this stage, they have more mutual respect.

Course Companion for T Level in Education and Early Years: 7: Child Development Page 11
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Self-concept

The way that an individual perceives who they
are is reliant on a number of factors.

Abraham Maslow, a humanist psychologist,
argued that a positive self-concept is crucial to
an individual’s well-being. If a child views
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themselves as a valuable and worthy person, \\\& &
this is going to have a positive impact on what \\\\\\\\\

g

they do and how they treat others. Self-concept
is understood as what an individual perceives
themselves to be. Itis closely linked to self-
esteem as the aspects of who we are can be
valued differently.
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Therefore, if a child believes they are the best T

they can be, they will flourish as a person and \\\\\:;:\N
have high self-esteem. A persistent positive g“\\ \
. . i ;
self-concept is challenging becau_se many other \\ \\\\@
factors are at play when we consider how much \\ g
we like ourselves. m. ‘*
Relationships aanI personal strengths an.d {\\\\\\\ e,
weaknesses are just some of the potential \

gt

barriers to a positive self-concept. That is why A diagram showing M
it is important to highlight all of the positive Every person needs each of

iy

\\@.\\\\

- . N
aspects of a child’s personality as much as meet their full potential § \
: b

possible as it will translate into better self- achieved if a child has basic e \\w\\&
esteem and self-concept as they grow older. 5 S
i3

Research activity — Building positive self-esteem - \““‘Q\

i An important part of pastoral care in education is the focus on mental health,
recognise the talents and qualities each young person possesses.

Research the following activities designed to improve self-esteem and well-b
| positive self-esteem.

- Writing a positive journal
- Writing a letter to your future self
- Growth mindset

Extension: Design your own activity to create positive self-esteem.
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7.1 Revision questions

1. Christian is three and has recently started to try to write his name. He is fin
pencil because he is using the pincer grasp.

Identify the name of the grasp that will help him to control the pencil.

2. Identify two of the different categories of development.

3. Mariais 12 months old and the early years practitioner who works with her
meeting her cognitive milestones.
Identify three cognitive developments that usually occur before 12 months

4. Describe tummy time’ and explain how it can help physical development.

5. Copy and complete the table below to identify one gross motor skill and on
the different ages given.

0-3 months

1-2 years
2-3 years

6. Define the terms ‘self-esteem’ and ‘self-concept’ and explain how they diff

7. Dahliais four years old and has recently started primary school and loves g
enjoys colouring and drawing and has been able to trace over her name wh
print. Dahlia is a strong runner and she loves to dance. She has some frien
share toys with others, and does not enjoy playing with more than one per
difficulties speaking fluently and gets upset when people do not understan

Evaluate whether Dahlia is meeting her developmental norms or not.

Course Companion for T Level in Education and Early Years: 7: Child Development Page 13

SRR

faa g

o :\\E‘\
S

o

a

&
oy \\\
T

SRR
i

&

SRR
\ \\\_:

&= B

&

E .

\\\m\\\\
k3

g2

R

e
s

45,
N
%

g

=
B
m\\\\\\\\\\\\\\i\:

]

E:

Rasiiiaiiaiany

\\\\\“\\\\\
kY

o
W

o5
8
G

N

i
SR

2

4
]

\\\m\\\\
E

b

™
%,
oo

W

kY

RS
&

T

:
i

M\@
o,

s
i,

/////

2

o

gy

COPYRIGHT
PROTECTED

19

og

Education




Chapter 7.2: The key concepts of attachme
early attachments influence adult re

As children are dependent on their carers from the moment they are born it is
make have the ability to impact the rest of their lives, regardless of the choices ti;
section you will see different theories about attachment and the effect those firs:
children’s holistic development.

John Bowlby

John Bowlby is well known for his work in child attachment and the
potential consequences of a lack of bond with a child’s main carer.

He identified that the relationship between an infant and their primary
caregiver was not only required to provide the infant with basic needs to
survive; it also provided several long-term functions that would affect the
infant long into their adulthood.

Innate attachment to one figure
Bowlby stated all children had an innate need to attach to one person to give:
observe and learn about the world around them. The characteristics of this bOF
the future relationships the individual would have as they grew into an adult.

Primary carer's treatment Internal Working mOd
of / attitude towards child Bowlby deve|oped the conc
(see diagram) to explain ho
Child’s own perception of and relationships. As infant
themselves cognitive development has s

(their working model) have the capacity to group i
making links with emotions.
Bowlby said a child can use
attachment to their primary
how they think relationships

Therefore, any disruption to t
to three years of life could ca
as well as cognitive issues. Bo
Yy attachment between the care
Learned behaviour is used for future relationships maternal deprivation. If the
child is strong, it is possible to ¢
when the parent has to leave the child for a period of time. At about six months old:
attached will experience intense worry when they are not with their caregiver, whict
anxiety. This is a completely normal phase, and over time children will learn to cope§ 5
attachments. However, those who do not have a consistent experience may strug

Course Companion for T Level in Education and Early Years: 7: Child Development
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The introduction of a ‘key person’ in childcare settings | Bowlby’s theory is co
is linked to Bowlby’s findings. Creating a bond with This means that if it
one carer in particular is a continuation of the idea of | strong attachment w
a primary caregiver. relationships in their
therapy or intervent
It is generally accepted that unless there is a
justifiable reason for separating parents and children,
the aim of any social care intervention in a family experience difficultie
should be to keep them together as those lack of attachment.
attachments will impact children for the remainder of
their lives.

Michael Rutter: Privation

Michael Rutter reviewed Jlohn Bowlby’s work and argued that his
definition of maternal deprivation needed to be revised as it could
only describe where the parental attachment was disrupted.

He also argued that while the primary caregiver’s attachment to
their child is important, multiple attachments work together to
form the child’s internal working model. Rutter put forward a new
term to describe the situation in which an infant does not have the
opportunity to make any form of attachment to a care giver.

He called this situation privation.

His work included a study of Romanian children who lived in an orphanage befo
Their institutionalisation caused their development to be delayed when com
were adopted. In this longitudinal study, Rutter reviewed the Romanian-born
after time with their new families their physical and cognitive development ha

Rutter believed that privation was more dangerous to a child’s development tha
that if the appropriate care was given, the negative effects of privation on deve

Rutter’s work demonstrated that it is possible to Academics who belie
provide support to children who have experienced control over our beh
privation so that the impacts are not long-lasting. upbringing is the mo

Intensive therapies and support provided to children would, therefore, ar
in this situation can reverse the negative impacts; recognise that social
therefore, the work of child psychologists and other the natural develop

professionals is important. privation is not as in

Course Companion for T Level in Education and Early Years: 7: Child Development
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Mary Ainsworth — The strange situation

Mary Ainsworth studied attachments and developed an experiment called ‘The
strength and types of attachments children may have to their primary caregiver
pairs who were studied every 3 to 4 weeks over the first year of the child’s life.
Ainsworth identified three main attachment styles into which the pairs could b
e  Secure: The infants in this category like to explore and play. They are anxi
easy to calm down when their primary carer returns to the room. It is clear;
the needs of their child.
* Insecure avoidant: The infants in this category are happy to explore and do n
being away from their caregiver. When the caregiver returns to the room, th
® |nsecure ambivalent: In this case the infants do not wish to explore and ar
but do not want any contact when they return.

In 1986, Mary Main (a former colleague of Ainsworth) introduced a fourth attac
disoriented. This style is identified when the infant’s response to their carer is
carer’s reaction is unpredictable. This is considered to be a likely attachment st
their caregiver, and this causes confusion for them.

Mary Ainsworth was considered to be a pioneer in the | Some academics feel

study of child psychology, and her work on valuable, it does not

attachment styles has led to many other studies and may exist between d

pieces of research being carried out. For example, styles o
different ethnic grou

Identifying different attachment styles works as a on attachment is not

starting point to understand and support families who

may experience relationship difficulties. The experiment itself

setting, which means
factors in real life tha
responds to their par

Research activity — Attachment styles
Using the information here and your own research, prepare a poster to displa
of Ainsworth’s attachment styles. Perhaps you could consider adding Main’s f

Course Companion for T Level in Education and Early Years: 7: Child Development
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Schaffer and Emerson

Schaffer and Emerson’s contribution to the concept of attachment differs from
this area of child development. Their findings suggested that attachments do n
attachments are normal as infants will spend time with people other than their
arising from their studies showed that the strength of an attachment is not dep
person spends with a child, rather how responsive the carer is to the child.

They identified four stages of developmental progress within attachments:

0 to 6 weeks Babies do not have any preference tow
prefer items which look like humans, su
6 weeks to Babies enjoy spending time with differe
6 months attachment and do not appear to fear s
7 months + Infants will have an attachment to a pri
when they are separated and will show
10/11 months + Infants have many attachments with im
just those in their immediate families, e
and childminders.

Their study has given an alternative perspective on Elements of the the
attachment which offers some positivity for children review. For exampl
brought up in less conventional families and also the an infant’s life that
importance of fathers in children’s lives, which other attached to because

theories do not.

The study was compl
therefore, may not re
be cultural difference
that might not be pre

The focus on the importance of other people in a
child’s life has supported the significance of having a
key person in nursery.

The theories of attachment provide childcare and education services with a sta

Key person
When children begin nursery for the first time it is important that they can makeéi
them comfort and an appropriate level of attention and care in their new setting:
allocated children and acts as the main point of contact with that child’s parents:f'
has responsibility for a small number of children, and helps build and develop p
and between the setting and home.

Observations of developmental milestones 5
As the process of attachment changes, having the knowledge of expected norms :
whether there appear to be any delays, or just to understand a child’s response
nursery, for example.

Planning for transition from home to nursery or school
As it can be distressing for a child to be left at a new setting for the first time, thé
introduce the child to the setting gradually. ‘Settle sessions’ and transition visits;;
people and feel familiar with their new environment. When the child spends t
there it should feel less frightening.

Research activity — Transition planning
Research different childcare and education settings and find out what they offe
| setting. =

Perhaps you could go one step further and consider how their plans could appt
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7.2 Revision questions

SRR

1. According to Schaffer and Emerson, in which stage of attachment develop
an attachment to a primary carer and feel anxious with and scared of stran

fa \“
&
o

o

a) Asocial 4 \ \\\\\
b) Indiscriminate | B
c) Specific D \\\\\\\\\é
d) Multiple J i

SRR
\_\\

e
s

\

\\\m\\\\

2. Define the term ‘maternal deprivation’.

00
rtasanit

i

i

3. Explain the difference between maternal deprivation and privation. R—
]

E:

Rasiiiaiiaiany

@m\
4. Explain what the term ‘insecure-avoidant attachment’ means, and describ §: §
who has this type of attachment to their primary carer. \\\\"
\
‘:\\'b
5. Rylanis 10 months old and attends nursery three days a week. He is a loo
recently moved in with a new foster carer, Lara. When he is dropped off, h \\\\m\
Pippa, his key worker, and is not concerned when Lara leaves. g
L
Evaluate how attachment theories could be applied to Rylan’s situation to @\\“\\\\\
You should evaluate two theories in your response. \\m“’
Ry
Your response should demonstrate: \&“
e  How the attachment theories apply to Rylan to explain his response to \\\*‘Q\\\\\
e Areasoned judgement about how influential the theories are
COPYRIGHT
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Chapter 7.3: Receptive and expressi

SRR

When children become able to communicate with others their ability to
understand the messages given by others develops first. This is referred
to as receptive language, which is the ability to comprehend the words

and expressions of others. Expressive language is the ability for an

fa \
G

R

i

8,
& E

individual to make themselves understood through words and gestures. Sl
Very young children often use more gesturing to give their limited \\\\\\\\\é
vocabulary some meaning, but they tend to understand the language _— \;\‘:Q
that they receive from others. § \ §
\\\\\\“‘\\
Babies will use noises to show how they are Even though e % :
feeling. This will begin with different pitches | at this stage, k. \\\\\\\\\\\\\\\§
of crying at first to help their caregiver and pick up lot: R
determine what they need. quite fast. \@“\\\\\
As they grow they will be able to use other Most babies w: \\\\*“&
noises, such as cooing or whimpering, to show | voice quite e \S‘
how they are feeling. Facial expressions and \\\\
gesturing will help an infant explain what they
want or how they are feeling. \\\w\\\
actions will §\ |
Following this, infants will begin to mimic associations L
noises they hear and start to use very basic have a basic Q\‘“\\\\\\\
sounds that others have used with them. mean, e.g. p “\\\\ §
They may also use gestures to communicate saying ‘yum il
when they find the words too complex. \\i\\\\\g
Providing children are given lots of verbal The capacity \\:
interactions, they will learn and be able to stage has incréEE \\W\\
acquire lots of different words and express though childre:
themselves confidently. reply in the sa

lot of what othy

BB LEE

Most toddlers will know their own names and
the names of important people in their lives Simple instruc;
and will pick up vocabulary for the significant | children will k
items and pastimes in their lives. asking them t¢

Young children around two years can start to important as
put sentences together using two or three support the
words, e.g. ‘Baby sleep’ to say that a baby has | and language.:
gone to sleep. As time passes, the ability to
use sentences is increased. The ability to
increase as chi

COPYRIGHT
PROTECTED

By the time that children begin their
education, they are usually very skilled at
basic speech and can explain basic things, 19
particularly how they feel about different

situations. Learning is rapid and, therefore, Qg

new words are acquired every day. Ed s
ucation
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A child’s capacity to expressTrT;mselves Children con
continues to progress rapidly and more vocabulary a
complex language is used. Sentences are observe. Tea
longer and skills such as intonation and
emphasis on particular words are used when
children express themselves.

At this stage of a young person’s life, many Adolescents
individuals can communicate almost as well as | interactions
an adult in simple conversations. They are as well as ha
adept at expressing themselves and use spoken langu

SRR
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appropriate body language to give meaning to \\“‘\\\
their words. Even though much of basic The ‘unwritt §\\ §
language training is complete, young people communicati b %
pick up and use huge amounts of vocabulary meanings of W‘\§
and can change their language and style of pitch, will be e
.. R
communicating to match the context and able to respo i \
oy
their audience. N |
-
How can educators support language development? \@@‘
As children and young people learn through observation and repetition, it is im s
are role models for appropriate language. Using clear body language when exp
deliberate in emphasis is going to allow a young child to identify the skills used \\\x\\*\\m\
Providing a language-rich environment where displays, toys and resources supp \\\\\\\\ i
is a key consideration all educators need to make. The easiest way to acquire | § \§
% &
Psychologists have been interested in language development for years, and as gy
=
have emerged. “\\@
° e g @ ° k\\\\\\\ﬁ
Chomsky’s language acquisition device (LAD o

Noam Chomsky developed the notion of a language acquisition device (LAD). Ch
innate ability to acquire language. According to his theory, all humans appear to
means we can naturally categorise words into nouns and verbs and understand h
sentence regardless of the native language learned. Children just need to be exp

Chomsky also referred to a ‘critical period’ in which children could naturally acqui
period were missed, it would be unlikely they would be able to understand or use
The consequence of this, if correct, is that children who do not live in an environm
language will never be able to develop this ability, which restricts their cognitive d

COPYRIGHT
PROTECTED

There are a number of case studies (see Genie below) | The concept of alan
that demonstrate that language has a critical period something that can b
for acquisition. Therefore, there is n
the way children acq
The LAD applies to all children across the world who

are exposed to language, and the concepts can be Chomsky’s theory do

universally applied. explanations of lang ;3
disabilities who have EdUCQ‘tiOﬂ 33

Evidence shows that children do learn grammar be exposed to langua

without having to be specifically taught it when they
begin to use language.

Course Companion for T Level in Education and Early Years: 7: Child Development Page 2



Case study — Genie Wylie
In late 1970, a social worker discovered a tiny frail girl who had been locked a:
The girl appeared to be much younger than she really was and appeared to
It turned out that this girl, aged 13, had spent most of her life in a room with
spending most of her time tied to a potty chair. This little girl, who had been
taken away from her home and cared for by local services.

Genie, when observed closely, appeared to not be biologically born with lear
situation she was in prevented her development. Scientists and linguists wor
gain some of the lost developments, and while they were successful in teach
found that Genie had missed the critical period for truly learning language.

childhood from her, they had taken away her ability to communicate with the ;

For more information about Genie, visit zzed.uk/11536-genie

Bruner’s language acquisition support system::

Like Chomsky, Jerome Bruner also believed that children had an inbuilt ability t
proposed that they also needed a language acquisition support system (LASS) s
using the language. In most cases the support system consists of individuals fr
the primary caregiver, who would be likely to interact with the child most often
scaffold the language learning process, and this is how children successfully use

For example, a caregiver scaffolds language when reading with their child. Eve
not be able to read words, they will be able to pick up meaning from the pictur
caregiver reads to them. Using different voices, intonation, tone and pitch sup
memories for the child. As children often like to return to the same books over
consolidate the information they have acquired.

Research activity — The importance of peek-a-boo
i As interaction is critical to a child acquiring language, can you find out how g
' provide scaffolding and help a child to learn?

Bruner’s work builds on that of Chomsky and shows As with Chomsky’s t
the importance of role modelling and scaffolding. rather than a physic
completely proven.
The theory supports the importance of early
education and intervention if necessary. The theory may not
experience learning

Course Companion for T Level in Education and Early Years: 7: Child Development
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Piaget

Jean Piaget, a child development expert, offered great insight into the way childrs
and understand their environment. Children use mental images to understand t
around them which are based on previous experiences. When new information
received, this is added to the existing mental image they already have. Jean Pia

these mental pictures schemas. He argued that language is understood through
of schemas and that words relating to those schemas are the language that the

acquire. Another aspect of Piaget’s work on child development is the concept t

is a staged process in which children learn particular concepts, and these are ins
and, therefore, not related to intelligence.

Piaget said there were four stages a child will go through:

At this stage of life an infant will use their sen
their environment. As they grow they can co
allows them to understand objects in front of
one sense at a time. For example, an infant m
to see whether it makes a noise, or place it in
Children can now think symbolically, using wo
objects, and their ability to use language is ra
develop their play skills they tend to role-play
Preoperational stage their vocabulary. In this stage, children tend t
This means that their ability to understand rel
what they are trying to understand. A child in
it difficult to accept ideas that are not part of
At this point in their development, children ca
their thoughts, but they still rely heavily on co
possible to observe children beginning to hav
people think and feel. Conservation is also un
the ability to understand that volumes and qu
because they are put into containers which ar
sees water being poured from a short, wide g
can accept that each glass holds the same vol
As children develop into adolescents, they are
use logic to consider complex issues. Adolesc
Formal operational stage hypothetical issues without having first-hand
provide reasoned arguments based on inform
provided with. -

Sensorimotor stage
(birth to 2 years approx.)

Concrete operational stage

Piaget stated that children learn through interaction, Not all learning occur
which is generally accepted by most theorists in active part. Some chi
child development information through
His stages of thinking model provides a basis for While it is agreed thatéf
understanding the best way to support children at increases over time, Pi:
different stages, which means that practitioners can cannot account for chii
adapt activities to the needs of the child due to the experience global delaéé
stage they are at.

Course Companion for T Level in Education and Early Years: 7: Child Development
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Vygotsky: The importance of social interacti

Vygotsky was of the belief that thought processes and language are separate s
together as a child grows older. According to him, young children would use sp
thoughts or ‘think out loud’ and eventually as the two systems merged this pro
He also considered that social interaction was a key factor in the development
in the child’s immediate environment can use social interaction to teach and d
eventually the child could internalise what they had learned and become more

Vygotsky's theory differs fr
Piaget, who focused on the
and understand language.
left to learn alone were unl
because the task was either §

A knowledgeable adult w
could do with help could
‘scaffolding’ to help the ¢
He called the gap betwee
too difficult and those tha
proximal development’. T
successful learning would t3

Case study — Scaffolding in practice -
Jesse is finding his 4 times table difficult because he finds it hard to see why ea:E :
‘just one more’ than the calculations for the 3 times table, which he knows re
assistant for the class, Mr Gee, uses rings and blocks to show Jesse a visual rep;
calculations work, e.g. 3 x 4 = 12, so he puts three blocks in four different rings
many there are. Jesse is able to see, with support, why values in the 4 times tak:
more’ than those in the 3 times table and, therefore, is starting to learn them.

Skinner: The role of operant conditioning in a

B F Skinner, a behaviourist psychologist, explains the development of language
which is the process of reacting to positive behaviour by giving a reward or ‘po
occurs. Skinner said that if children use language in the correct way, they are g
turn increases the likelihood of it occurring again. For example, if a child asks f
than likely they will receive the toy they want. As this process consistently rep
positive association with the language which ensures that it continues. Skinner
language through the observation and imitation of other people in their enviro
importance on the individuals in the child’s immediate environment using lang

There are common themes with other theorists in Skinner is unable to
that Skinner argues that environmental factors and that it does. As his't
interactions are important to acquisition of language. | explanation of basic
anything specifically a3

Course Companion for T Level in Education and Early Years: 7: Child Development

]

s
&

i

il

8,
& E

\\‘3“ oF
\\\\\\\\\

\

§

\as
%“R‘R\ “R‘R\\)‘:
Z E
4 \ E
@\S&\\\\
& \
i ¥
kN &
‘\ &

2

i
R
kS

Rasiiiaiiaiany

@\\\\

/'7/"7/4?

/
L

SR

\

;. -

\3‘3‘\"\\\

e,
P

iy

\\@.\\\\

/ N
,-/

'23’,

/
%{////

\\\\\\\\
\ ]

\\\

x:S"

m\m‘&\\

<
g

COPYRIGHT
PROTECTED

'3

og

Education




7.3 Revision questions

SRR

1. Define the term ‘receptive language’.

P
&
i

& SR,
& x\\\
LW
\\\\\\\\\

i

2. Read the following case study:

g

Laurent is 10 months old and lives with his mother and father, as well as
He makes lots of noise when he plays with Claudia and laughs when she p
babbling noises and makes the same sounds over and over again, which h
smiling and saying ‘good boy’.

Yt
\mg\m‘\\
i

e
]

#

R

S
4 /
% )
25 /;z':'/é'///////

Laurent loves to play with toys that make a lot of noise, like his rattling sn
he can only sit up with support. Laurent’s mother has been able to take a
leave but will be going back to work soon and she is concerned how well

k3
k\\\\\\\\\\\\\\
.

E:

Rasiiiaiiaiany

nursery as Claudia found the transition difficult. §*\\\\\\\\
A
Claudia is in the reception class of the local primary school. She tries very \\“““‘\
things but gets frustrated when trying to learn phonics, and putting soun \\\\\»
without help. Her parents are worried that she might need to have speech I -
this with her teacher at school. Her teacher would like the SENCO at scho
making a referral. PN
g a ref ! \
§
i) ldentify two activities that promote Laurent's communication skills. Q\“\\\\\\\
ii)  Explain how Skinner’s theory of operant conditioning is being used to “§§
acquire language. \‘\;
freey \Q\\\

iii) Evaluate how theories of language could be applied to practice to hel
practitioners help her to develop her language skills.

Your response should demonstrate:

¢ How theories can be applied in practice to support Claudia
e Areasoned judgement about how to support Claudia, with refere
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Chapter 7.4: How practitioners, parents, ¢
professionals can promote language developm
—  — —  — —— — — — — — — — — ——————____—

Whether the acquisition of language is innate or not, it is accepted that childre
and interactions provide opportunities for them to improve and consolidate th
communication skills. It is not just parents and the immediate family who can
Nursery practitioners, teachers and other professionals can all play aroleinac
In this section you will find suggestions of appropriate ways to foster language
whole list as the opportunities are infinite.

0-2 years

At this stage, babies/infants may not be able to express themselves, but they s
understand language. Parents can support their child’s language development
nursery rhymes. The sounds and rhythm aid memory, and when a child is able
and practise saying the words without feeling inhibited.

Using picture books with bright colours and simple words is also a good metho
and something that can be repeated regularly. Other professionals can use the
environments and may favour the use of toys such as puppets to maintain a ch

It is important that interactions at this stage are simple and clear and that adul
while giving verbal instructions. For example, as eye contact is important when
happening, so eye contact should be used when speaking to a child, regardless
is important to ensure that children can make strong memories of words and in
same nursery rhymes, books and games will help the child to consolidate langu

Listening and tuning into children’s communication is crucial for promoting lan
Children learn primarily through interactions with their caregivers — by actively
vocalisations, caregivers can respond appropriately and promptly. This can hel
connections. Active listening can also provide an opportunity to introduce new w;
vocabulary, as you pay attention to their interests.

Turn-taking during conversation with babies is also highly important, as it can esi:
and the rules of conversation, e.g. waiting their turn to speak. It can foster com
waiting and taking turns, and develop the ability to respond to cues. Engaging i
with a baby can create a supportive environment that nurtures language acquisit

2-4 years
As a child’s ability to express themselves advances, the ways in which communi
advance. Parents and carers will notice that their children are keen to have conv
words and ideas they have. It is key that children are given the opportunity to
who are part of the conversation are engaged and patient, and give time to allow
so that they feel valued.

Role-play games and imaginary play create opportunities to use
language that a child has heard others using and practise using it in
context. Props also encourage new vocabulary to be used.

Circle time is a method used by professionals when working with
multiple children. The clear rules of turn-taking and listening allow
for children not only to express themselves but also to observe other
children’s language skills as well as the practitioner’s role-modelling.
As there is usually a focus in circle time, the professional can choose
to steer the communication towards particular topics and allow
opportunities to demonstrate and practise new words and sounds.

Course Companion for T Level in Education and Early Years: 7: Child Development
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Another method when reading in groups is the use of story sacks to engage mo
usually have the storybook, a puppet of the main character and props that rela
make the story come alive. For example, a story in which the main character ta
them to have a train ticket and, therefore, the story sack might have train
tickets that children hold or give to the puppet when that part of the
story is read. As the children can use concrete objects to identify and
remember words, the likelihood is that any words learned in that task will
be remembered strongly as more than one sense was used when
processing the new words. Story sacks can be purchased for this purpose,
or they can be made by children and adults involved in the storytelling.

4-7 years
When children become ready for more formal learning, they can be supported
vocabulary as well as make new connections and links with previously learned
to role-model language through various interactions and when they read with t

Schoolteachers and other support staff can support language
development through role modelling too. Clear, simple
instructions and repetition will ensure that children receive
consistent information which supports deep learning. Itis
important that expression of words and tone used is varied
and shows how sounds can impact how words are
understood. For example, in paired reading activities
between a teacher and child, if there is a word written in
bold or in capitals, the teacher can change the tone or
increase their volume to show its significance.

Research activity: ‘Jolly Phonics’ -
| Visit https://www.jollylearning.co.uk/ to find examples of resources that supps:
i Stage 1. Perhaps you could go one step further and develop your own?

7-11 years

At this stage of development, most children have learned the basics of speech
therefore, the focus is on furthering these language skills. In education setting
poems introduce new ways of expression as well as different rules for the creat

Reading for pleasure should be encouraged as a way of acquiring new Cg
vocabulary, and reading different types of texts helps children to see that
language can vary and change depending on the situation. This can be
further supported through learning spellings and definitions of words
which are then used in written work to demonstrate understanding.

Parents and teachers are important in providing different opportunities for
discussion about newly discovered ideas and opinions as their child grows
into an adolescent. Children are capable of understanding appropriate
ways of expressing themselves and how their thoughts can be shared with
others through role modelling and praise when needed.

Course Companion for T Level in Education and Early Years: 7: Child Development
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11-19 years
Most young people will have at least a fair ability of speaking, reading and writi
development but they will still benefit from developing these skills further. Tha
an important aspect of education at secondary schools and further education c
skills should be encouraged, and any opportunity for wider reading or research
knowledge. As children transition into adolescents they can practise using lang
as for presentations to larger audiences, and learn how skills may need to diffe

In preparation for adulthood, adolescents will need opportunities to learn lang
such as interviews for employment and university. This may take the form of ro
person can receive feedback on elements of their interactions that may need fu
discussions are common both in and out of the classroom, being able to expres
and selecting appropriate vocabulary is important. The education setting can p
also something parents can provide help for. One-to-one or group discussions
and other settings outside of education and a parent’s influence can promote t
communication skills.
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Chapter 71.5: How children and young people ¢
from infancy through to adoles

It is amazing to watch young children observe, approach and seemingly make f
They do not appear to have the same inhibitions that adults have when they in
know. Friendships change considerably throughout childhood and adolescence
explanations as to how they change and why.

Theories of developing frie

Robert Selman’s five-level framework for und
developmental trends in children's friendshi

Selman’s work resulted in a framework for explaining how friendships are form
He suggested that the very concept of a friend also changes as children grow ol

¢ Friendships are based on convenience — most children will play
e Children identify friends as people who do the same things they

¢ If their friend chooses not to do something they want, they may
friends with them any longer

« At this stage, friends are often defined as people who do nice thit;
what they bring to the friendship, they focus on what they get o

¢ Children are more concerned with having a friend so are likely t
always be nice to them

¢ They use friendship as a method of bargaining —'I'll be your best §

¢ Friendships are based on fairness. If a child does something nice
something similar in return.

¢ Children also tend to have specific rules regarding their friendshif:
based around shared interests

¢ They can be jealous of other children and may be possessive of

* Children at this stage often have one best friend who they tend t¢
¢ The bond between the friends is strong and they tend to do nice §

¢ Children see emotional closeness with friends as important and
other's differences

e At this stage, they are less possessive about friendships and acc
friendships they are not involved in

¢ Friendship is not based on seeing a person regularly; they are st
times when they don't see each other

Course Companion for T Level in Education and Early Years: 7: Child Development Page 2
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Social identity theory (Henri Tajfel and John

Tajfel and Turner’s work led to the development of the ‘social identity theory’.
individual’s perception of different groups in their world and where they see th
groups. A sense of belonging to a group often impacts individual self-esteem.

SRR

RS
.52'

il

N
\\\\‘\ N

It was suggested that the process occurs in three stages:

1. Categorisation: Before individuals can align themselves with different gro
what those groups are. There are many ways this can be done but some s
categorise based on skin colour or geographical location. As part of the ca
decide that people in each group behave in similar ways and they have sim
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2. ldentification: The individual will then decide which groups they belong to

The groups they belong to are the ‘in-groups’ and the groups they do not
groups’. The individual is likely to behave in a way they believe other peo
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3. Comparison: It is often felt that the group a person belongs to is the bette \@“‘“\\\
directly linked to group membership and the feeling of ‘them vs us’ leads t i §
competition. This can be further cemented when the ‘in-group’ performs a¢; \\\\*“@
sports team could be one of a child’s ‘in-group’, and if they win a game, this : \S‘
if they are not responsible for the success. i

SR
N

Here is an example of how the theory might work in practice:
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This theory helps us to understand the importance of a child’s social connectio
linked to their self-esteem and self-concept. They may belong to several differ
understanding their relevance can tell us much about the behaviours they disp
friends or allies.
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The positive impact of frien

SRR

It may seem obvious that having friends is great for our emotional and social de\
not underestimate the significant positive effects it can have on a range of skill
to demonstrate. If you reflect on your own friendships from your earlier life stag
strong memories of activities with friends and be able to see how certain individs
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Mental health

It may seem obvious that having friendships prevents a person from feeling lon
loneliness is sometimes a symptom of a mental health condition it becomes cle

=
B
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@m\
promote good mental health. Having other people to talk to about how they fee & %
adolescents from internalising negative feelings, which can sometimes lead to \ @ﬁ
age \

Resilience *
Learning to cope when you have a disagreement with a friend can provide you w s

an opportunity to build resilience. While it can be desperately upsetting to a child g,
when they fall out with a person they care for, it also allows them to accept that \

gt

are situations they cannot control and to reflect on how they may affect others.

iy

\\@.\\\\

Some children may find it difficult to share their best friend with another person

Gy,
/////

why they may want to have more than one close friend. These early experiences \\\\\ﬁ
through difficult relationships as they grow. \\“\i
Social skills
Up until they have a real friend, a lot of children are only aware of social skills m\\
Friendships are relationships that will teach a child that some social behawours 3

consequences of unwanted behaviours. Early friendships can be a great way o

sharing and manners. Communication can improve as children learn to listen t

have their own opinions and feelings which might be different from their own.

Case study — The empathy test

An important social skill that can be helped by friendship is to be able to empatk:

groundbreaking documentary series The Secret Life of 4, 5 and 6 Year Olds, tw

of boys and one group of girls — were asked to taste some lemonade which wa

COPYRIGHT

teacher did not put sugar in it. When their teacher asked whether they liked th
did not hide their disgust and did not spare the teacher’s feelings. The girls, ho
tasted nice as they could recognise being completely honest might upset her. |
she was going to serve the lemonade to someone else that the girls diplomatic
good idea to use the lemonade!

PROTECTED

Visit zzed.uk/11536-secret-life for more information on the series. | 19
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Children and young people with SEND
Learning to be a good friend encourages traits such as altruism and understandir
those who they may see as different and, therefore, they take individuals at face
other children who have special needs will support individuals to become more ¢
witness difficulties their friends might have and may want to provide assistanc

Course Companion for T Level in Education and Early Years: 7: Child Development




Self-esteem/confidence

Making friends with someone they value and respect is great for a child’s
confidence as making that connection confirms to them they are worthy and
valuable. Maintaining the friendship helps children to build mutual trust and a
feeling of being important to others outside of their family.

Self-concept

Our view of who we are can come, in part, from the people we choose to spend
time with. Around the age of seven, most children will begin to have their own
sense of identity, and friendships are wrapped up in that. The friends we select
tend to be based on similarities with ourselves. Forming a relationship with
another person who is like us can reaffirm the way we imagine ourselves to be.
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7.4 and 7.5 Revision questions

SRR

1. Mose has two friends that he says are his best friends. When asked why he
it is because they always play what he wants to play.

RS
.52'

il

What stage of Selman’s friendship framework is Mose likely to be at? < \\*‘X
B

\\\\\\\\\

g
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2. Haydn and David are best friends. They have known each other for seven ys
spend time together. They play video games together and play on the sam
They both have other friends but they are happiest when it is just the two o

e
s

\

\\\\\\“‘\\
. . i 5 %
What stage of Selman’s friendship framework are Haydn and David likely to:} L
: ; = S
you think this. \\\\\‘\‘\\\\\‘\‘§
= R
@m\
3. Maryam has recently moved school as her father has started a new job. S §: i
&
friends and is finding it difficult to find common ground with her new class \\\\x\\"‘
\
2y \'b
How could Maryam'’s teacher use social identity theory to understand how §: \\\\\‘\
o i
connections with other children?
\\‘\\\
g 3

iy

4. Jennifer, Lois and Max Landon are siblings. Jennifer is nine years old and is :
are six and are in year 2 — they are twins. Jennifer loves school and is alwa
to go to the library to borrow new books. She is making strong progress in

\\@.\\\\

Gy,
/////

Lois and Max love the social and physical aspects of school. They love PE a \\m\“’
Lois has started to like reading after struggling with phonics. Max finds re \\i\“\g
S

gets frustrated when he reads to his teacher. Lois tries to help him by rea
that Max can avoid struggling with the words. Their teacher understands th: m\\
sister but has explained to her that Max needs to try to read on hisown. i

How can the Landon siblings’ parents encourage Max to try to improve his r
Suggest two methods and explain how those methods can help.
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Chapter 7.6: The difference between expecte;
transitions, and how these may affect child:
negative ways .

SRR
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Do you remember a significant change from your childhood that had a great imp
how it felt? All children will encounter a life event or transition that has the pote
A child’s response to transitions, whether expected or unexpected, is difficult to
can help to develop resilience and problem-solving skills which are going to be nee
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Expected vs unexpected transitions in life \\\

Expected transitions
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Although adults see the above transitions as expected, some children will not e
the impact of them. Parents and carers carefully plan transitions and may feel ng
biggest impact is usually on the child. For example, when a child attends nursery:
traumatic experience at first. Parents are not immediately available to the child..
experiences and home comforts are not available in the environment. Most chils
new situation, but there are likely to be some difficulties as they learn.
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familiar surroundings and embark on a
new situation.

Socialising with other children their age | Beingi
is beneficial for emotional and social lot of w
skills. Also making relationships with will be
new adults supports transitions into becaus
more advanced developments.

In both stages of transition, children will | Movin
have the opportunity to learn new enviro
things, and build social skills and cause
resilience as they say goodbye to their and str

Starting the journey to becoming an
adult can be exciting and the physical
signs of the transformation can provide
comfort to a young person that they are
{ developing as expected.

they are%

| This life event can feel like the last part
of childhood and is often welcomed by
individuals who want to take more
responsibility and make their own
decisions. It is likely that the individual
who is ready for this transition will feel
a sense of achievement as they make
their choices.

Case study

excited to help them choose a new name.

as a male?

Claire has openly explained to their family and some of their friends that they
addressed as he or they because they feel they were born into the wrong bod
While Claire’s parents have been supportive, they are finding the situation di

1.  How is Claire’s decision to ‘come out’ likely to affect their relationship w
2. What other social and emotional difficulties might Claire experience as t A

Course Companion for T Level in Education and Early Years: 7: Child Development
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Unexpected transitions
Unexpected transitions are often unplanned and can be stressful for the individ
not limited to:

SRR
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"o,
Opportunities to build new relationships Uncertainty
with new neighbours or friends if moving cause the in
to a new school. and lonely.
Depending on who is ill, the difficult The emotio
situation can bring family members some regres
together and improve bonds between the
child and others.
A new job could mean better prospects for | The stress o
the family and hours worked might allow impactonr COPYRIGHT

more time with parents and children. changes to
causing the
The addition of a new family member ora | A change to
person leaving the family home can impact men
improve emotional and social development | child may reiy
as the influence of the change could stability and;:
promote positive, healthy relationships. appear thre
Many children are excited at the prospect Some childr
of becoming the older sibling and rise to sharing thei
the challenge of this. resent the p
While losing someone you love is largely Coping with
negative it is a fact of life that can help to extremely d
build resilience and support Understand
emotional development. is confusing.
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R

Strategies to prepare and support children / Ye\
through transitions

There is not just one way to help ready children for changes that are going to sign:
However, the following strategies do allow professionals and parents to help tra

Providing accurate and current information to the child or young person
Where possible, children should be informed about changes that might affect th
can understand. This can often help to alleviate worries and concerns and allow

Involving individuals in their own transition planning
If it is possible, a person-centred approach will support transition planning as inv;
are about to occur means that they feel part of the process rather than that th
This can be beneficial to adults too as many children are self-aware and may be
aid the transition.

Using school-readiness strategies

It is a common practice for schools to work together to support the transition f
Events such as settle sessions at nursery age, taster days at schools and extracu
for a young person to familiarise themselves with their new environment, whic
unknown, and to start relationships with new people, especially those adults w
them. This is not only good for the child, but it also allows supervising adults to §
people they will care for so they can meet their needs. 5

Following settling-in policies and procedures
Childcare and education settings have policies that support transition of children v
the organisation. These policies are well prepared and are based on significant exg
educational support. All workers involved in the ‘settling in” process are trained tc |

Implementing support through a buddy system, counsellor, mentor or Iearning%
In general, there is a range of support types available in any organisation where
The availability of these services is based on the perceived needs of the cohort o}
may be planned in advance of a child moving into the organisation and might be
and Care (EHC) Plan or there may be services that adults can refer to as and wh

Liaising with parents/carers and other professionals

Planning for any changes where the outcome may cause worry or concern for ¢
from everyone who supports that child. Parents, teachers, other professionals
share information gained from meetings and the completion of forms. This is dc
so that necessary arrangements are made to support a smooth transition. -

Referring individuals for specialist support as appropriate -
Significant life events and changes may well call for particular support from speci:
a child / child’s family. The change itself may also mean that extra support is neé
emotional or practical support.

Research activity — IAG
It is a legal entitlement for all students in education to be given impartial advicé
education opportunities.

Find out how your school/college provides this support to individuals who will
stage of education and training.

Course Companion for T Level in Education and Early Years: 7: Child Development
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7.6 Revision questions

1.  Which of the following transitions / life events is unexpected? S

fa \“
&
o

a) Going to school [l i
b) Becoming an adolescent | \C \\\x\
c) Getting a new sibling | S
\\\\\\\\\
\\\\ﬁ

2. ldentify an expected transition / life event that will occur for a child aged 1

SRR
\_\\

e
s

\

\\\m\\\\

3. Hitesh’s mum has recently returned to work after a seven-year career break
she would pick Hitesh up from school, but as she now works late two days a
going to wraparound care at school.

00
rtasanit

i

i

m\\\\\\\\\\\\\\i\:
]

Rasiiiaiiaiany

Describe one positive and one negative impact of this transition on Hitesh’ @*““\\
4. Dara and his family are supported by social care and Dara has a social work S‘
contact with. He has an Educational, Health and Care (EHC) Plan and as Da \\\\\\‘
R
high school there is a multi-agency meeting to consider how he can be sup
smooth transition. \\\\m\\\
: 3
Explain three strategies that could support Dara’s transition to high school \\\ @
w
1 %
m\m‘Q\&
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Answers to Revision Questio;

Chapter 7.1: The expected patterns of children’s / young people’s devel¢ R
= e

1. Tripod grasp (1)

i

\\\x\\\ \\«.\\
§

\\\\x\‘ S

s PhVSical L Emotional \\\\\\\\\
®  Cognitive e Social

2. 2 marks for any two of the following:

g

\1-‘.1\

SRR “R‘R\\\

3. 3 marks allocated (1 mark per development) for any three of the foIIowiné:
®  Mouthing objects to understand them ®  Repeating sounds/

e
s

\

\\\m\\
e  Being able to recognise familiar faces ° § \
®  [ncreased memory . 54
e Making noises / cooing sounds ° \\\\\\\\\\\\\\\%
\\\\\\\\\\\\\\\:
4. 4 marks available — 2 marks for description of tummy time and a further ;\‘\\\\\\\\\
tummy time relates to physical development. Do not give more than 2 m “\\\\ S
®  Ababy is placed on their stomach for a short period each day (1) to e il
and shoulders (1) \\\S‘
e |t helps to build their neck, shoulder and stomach muscles (1) which | .
physical developments such as rolling over / beginning to crawl (1)
Accept any other appropriate response \\m\\\

gt

5. 6 marks available — 1 mark per each given motor skill for each age range

iy

\Q‘\\).\\\\

Trying to lift up head Grasping objects \\\\\\\@\

o RS
Walking ¢  Using pincer grasi: \\\\\\\S
Throwing an object e Usingaspoon &
Climbing e  Mark making \\\‘vﬁ\
Kicking a ball ¢  Mark making wi
Running basic shapes
Jumping with two feet together | ®  Putting on and re;

Accept any other appropriate response

6. 3 marks available — 1 mark per definition and 1 mark for explaining how tE
e  Self-concept is an individual’s understanding of who they are (1)

e Self-esteem is the value an individual places on themselves or an aspec

e They are different because self-concept is based more on facts wherea;
personal perception (1)

COPYRIGHT
PROTECTED

7. Award 1 mark per description and one application up to a maximum of 6 n
e Dahlia enjoys colouring and drawing (1) and this is something a child of}
they have started to use tripod grasp (1)
e Dahliais able to trace over her name when her teacher writes it in largg
age (1), but usually children can write parts of their own name by the
e  Dahliais a strong runner and she loves to dance (1). These are develo ‘
Dahlia can run very fast she may be ahead for her age and stage (1). i [9
e Dahlia has some friends in the class (1) and it is normal for children of h
others and play together (1) Qg ]
e Dahlia refuses to share toys with others (1) and although children do ne: ) x
can usually be persuaded (1) EdUCQt!Oﬂ ‘

e She has some difficulties speaking fluently (1), which possibly shows sh:
cognitive development or she has a learning need relating to speech (
e Accept other suitable answers

//
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Chapter 7.2: The key concepts of attachment theory and how early attaeé
adult relationships =

e SRR
1. c) Specific (1) —
@'

2. 1 mark for suitable definition, e.g.
Maternal deprivation is lack of attachment between a primary caregiver a
has lost the attachment figure or the primary caregiver and child have fail

il
8,
& E

S L.
\\\\\\\\\

3. 3 marks for:
Both theories state that there is a lack of attachment (1); however, mater
is a possibility of being able to make an attachment but it is has not occurr
lack of opportunity to attach to a caregiver because there is not one availa

g

\1-‘.'»‘-

SRR “R‘R\\)‘:

e
s

\

Accept other suitable answers Q\“\m\\\

i :

4. 2 marks for description of type: \\\ @
Insecure-avoidant describes the lack of attachment between child and prim; \\\\\\\\\\\\\\\§

not recognise the primary caregiver as an important bond (1) I

Up to 2 further marks for the following behaviours §‘ \

SR

® Typical behaviour of a child is showing no concern when their caregivesé% \ &
e Showing no concern when meeting strangers (1) \\i\
e Not particularly interested when parent returns (1) \\\c
e Does not seek contact from caregiver (1) -

5. Answer to be marked using levelled mark scheme, indicative content and qt; r—
e AO1=4marks e AO2=4marks - \

e,
P

iy

Levelled mark scheme

\\@.\\\\

Gy,
/////

AO1 - Clear and precise knowledge and understan

AQ2 — Application of all relevant knowledge to the \\\\"
e AO3 - Comprehensive, effective and relevant discu \\\\\\\\g
with rational and balanced judgements that consid B

x:S"

Answer with comprehensive breadth and/or depth i -
AO1 — Mostly clear and generally precise knowledge:: \\
AO2 — Application of most knowledge to the context::
AO3 — Mostly effective and relevant discussions that:
with judgements that consider the importance
e Answer with reasonable breadth and/or depth with a\
missing content
e AO1-Some (but limited) knowledge and understa
AO2 — Limited application of knowledge to the cont
AO3 — Some effective and relevant discussions that &
judgements that consider the importance
Basic answer with limited breadth and/or depth with
AO1 — Minimal and unfocused knowledge and undet COPYRIGHT
AQ2 — Little application of knowledge to the context PROTECTED
AO3 — Limited effective and relevant discussions tha;
weak judgements to consider the importance
e Basic answer with limited breadth and/or depth with
0 Answer uncreditable '

Quality of written communication [9

{ Well-structured and clearly expressed answer. Effective cors
| of appropriate technical terms used. -
| Sufficiently structured and a generally clearly expressed an
grammar. Good range of appropriate technical terms used
Poorly structured answer that lacks some clarity. Some con
not altering meaning. Limited range of appropriate technicg
No answer or unstructured answer with inappropriate tec

og

Education
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Indicative content:

Theories:

Schaffer and Emerson (Stages of attachment) - R
There are four stages of developmental progress within attachments e
® Asocial stage: 0 to 6 weeks — Babies do not have any preference towar

il
8,
& E

S L.
\\\\\\\\\

prefer items which look like humans, such as dolls

* Indiscriminate attachments: 6 weeks to 6 months — Babies enjoy spe
but have no strong attachment and do not appear to fear strangers

e  Specific: 7 months + — Infants will have an attachment to a primary ca
are separated and will show fear of strangers

e Multiple: 10/11 months + — Infants have many attachments with imp
just those in their immediate families, e.g. grandparents, friends and

e Not all attachments occur from birth so it is still possible for Rylan to
enough time has been spent together

e Multiple attachments are possible at Rylan’s age so it’s possible the a
because she has shown him consistent care and attention

g
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e
s

\

\\\m\\\\
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e

g
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@\\\\

/'7/"7/4?

/
L

SR

Rutter (Privation) -
e  Privation occurs if an infant does not have the opportunity to make any:
e  The primary caregiver attachment to their child is important but multigs
form the child’s internal working model e
e Rylan may have experienced privation because he has changed foster c "
opportunity to make attachments with any of them j + \\
e |tis still possible for Lara and Rylan to bond because Rutter says effectséf

\

e,
P

iy

\\@.\\\\

Ainsworth (The strange situation)

Gy,
/////

e  There are three main attachment styles occurring between mother and \\\\@\
e  Secure: The infants in this category like to explore and play. They are R
are easy to calm down when their primary carer returns to the room. \\\\\\%

sensitive to the needs of their child. : o

® |nsecure avoidant: The infants in this category are happy to explore a . m\\
strangers or being away from their caregiver. When the caregiver retus
not want any contact. -

® |nsecure ambivalent: In this case the infants do not wish to explore a
leaves but do not want any contact when they return

e The strange situation demonstrated that children who are not securely::
when their carer leaves, which is true in the case of Lara and Rylan &

e Rylan could be experiencing ‘insecure-avoidant’ attachment
Accept other appropriate responses

Reasoned judgements may include:

¢ The key person system builds a secure attachment, which is importan
no other attachments appear to have been made (reduces privation —
Rylan she already provides support and care to him and can work wit
between them so that Rylan has more than one attachment. This wil
remains the same.

®  Partnership between key person and foster carer can support attach
she can communicate this to Lara to build a foundation for a bond. L
at home for Rylan so this can be reinforced in the nursery.

®  The evaluation may also refer to issues with working together —e.g.
Rylan’s carer and feeling uncomfortable with asking questions or for s

® The attachment Rylan has with his key person suggests good-quality ¢
this is a positive thing (relates to Schaffer and Emerson’s multiple atta

®  Staff understanding of how effective support can support attachment
development but not trying to diagnose Rylan’s difficulties in making
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Chapter 7.3: Receptive and expressive language

SRR

1. Receptive language is the way individuals communicate their ability to unde:
give them (1) ;

RS
.52'

2. i)  Award maximum of 2 marks for two of the following: -
e  Playing with noisy toys (1) & \\\\
®  Playing with Claudia and babbling (1) Yt
® Interacting with parents who give him praise (1) \\\\\\\\\Q
e Accept other suitable answers S

SRR “R‘R\\)‘:

e
s

ii)  Award up to 1 mark for explanation of Skinner’s operant conditionin

\

e The response to an action can lead to action being performed ag @\\‘\“‘\\\
®  Positive behaviour is reinforced to make it happen again (1) §§ §
Award up to 1 mark for application: \\\\\\\\\\\\\\\§
® laurent’s parents say ‘good boy’ so he might do more talking (1) & e
e  He receives positive response from Claudia/parents when he maké @‘\\\\\\\\\
& %
iii) Answer to be marked using levelled mark scheme, indicative conten \\\\\\\\S
written communication. g
* AO1 =4 marks \\\\\\\"
e AO2=4marks e
e AO3 =4 marks - _—
5
Levelled mark scheme §\ \
\§ i

iy

AQO1 - Clear and precise knowledge and unde
®  AO2 —Application of all relevant knowledge t

\\@.\\\\

Gy,
/////

®  AO3 - Comprehensive, effective and relevant \\\\&\
supported with rational and balanced judgem R

e  Answer with comprehensive breadth and/or fd

®  AO1 - Mostly clear and generally precise kno " oF

¢  AO2 - Application of most to the context

*  AO3 — Mostly effective and relevant discussio

with judgements that consider the importanc
*  Answer with reasonable breadth and/or dept

and missing content

AQO1 — Some (but limited) knowledge and und
*  AQO2 - Limited application of knowledge to th
AO3 — Some effective and relevant discussion
with judgements that consider the importanc
Basic answer with limited breadth and/or dept
AQ1 — Minimal and unfocused knowledge an
AQ2 — Little application of knowledge to the c
AO3 - Limited effective and relevant discussi
with weak judgements to consider the import
e  Basic answer with limited breadth and/or dept
0 Answer uncredltable

COPYRIGHT
PROTECTED

Quality of written communication

'3

Well-structured and clearly expressed answer. Effecti
range of appropriate technical terms used.

Sufficiently structured and a generally clearly express
grammar. Good range of appropriate technical terms

og

Education

Poorly structured answer that lacks some clarity. Som

No answer or unstructured answer with inappropriate
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Indicative content:
Chomsky (LAD)

e All children have a language acquisition device regardless of the ‘
SRR
e All children have an innate ability for universal grammar s
\,\
® |language acquisition device that Claudia innately possesses mean: \\\*\\\‘“\
e She is still in the critical period (up to 10 years) for acquiring lang \ o
- - - - - - Q"\ \\
® The more interaction she receives the more likely she will improve \\\\\\ &
e Being exposed to language-rich environments supports acquisiti \\\\\\\\\

g

\1-‘.'»‘-

SRR “R‘R\\)‘:

Vygotsky (‘Thinking out loud’ scaffolding / zone of proximal developn;
® Children learn by verbalising new concepts and explaining them tc |
This allows them to then internalise the ideas.
e Social Interaction supports language ability so if Claudia has a lot i
improvements in language
®  ‘Thinking out loud’ occurs in children around Claudia’s age, and ac¢
observe Claudia will be able to see how she is processing words

e
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- - . Qm\
e  Zone of proximal development (ZPD) is the stage where children § 5
have the appropriate support \\\\\Q
e Adults (teacher and SENCO) will be able to assess Claudia’s progr g
necessary to improve learning / language development - \"
3 P
Bruner (LASS) I
® Learning and language development require social interaction to b\ d \

gt

e  Supports Chomsky’s idea of the LAD but does not believe Ianguage“
®  Language acquisition support system (LASS) is required for childre
need to encourage speaking wherever possible

iy

\\@.\\\\

Gy,
/////

e  Scaffolding could support Claudia by experienced adults showing \\\\\@
through modelling \\\\\\\é
Reasoned judgements may include: \““‘Q\\\\\

®  Observation and intervention — SENCO has the experience to id
delay and what interventions may be necessary. This may be provi
be used after assessment of ability has taken place. Could identify
Claudia is in line with others, but advice could be given for suppo

®  Parental/guardian/family engagement — Support could be offer
family members to explain how they can use their environment to
language acquisition or other groups where they could work with &
social interaction (LASS).

® Interventions through school — Teaching assistant / learning sup
out of lessons for more one-to-one support so she has the oppor
through ‘thinking out loud’ in a quieter atmosphere COPYRIGHT
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Accept any other appropriate response
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Chapter 7.4: How practitioners, parents, carers and other professionals
development at different ages and Chapter 7.5: Understand how child
friendships from infancy through to adolescence

1.

Level 0 — Momentary playmates (1)

Award 1 mark for correct identification of level:
e |evel 3 —intimate mutually shared relationships

Award a further 2 marks for explanation using any two of the following:
®  They are each other’s best friend
®  They enjoy spending all their time together

¢ They share the same interests and are happy when it is just the two o

Award 2 marks for explanation of social identity theory and award a furt

Maryam. Up to maximum of 4 marks for any of the following:

e Social identity theory states children make friends on the basis of the
(1); Maryam will observe new people and categorise them to decide if {

®  Maryam may categorise children on the basis of their interests or ho
these ideas to feel as if she belongs with the group which most closel

e Maryam probably already had an idea of where she belonged in old g
use this information to identify her group (1)
Accept any other appropriate response

Award 3 marks for any two methods

Award 1 mark for identification. Award a further 2 marks for explanation.;
e  Role-modelling (1) — If parents spend time focused on reading with the

acceptable/normal to the children and they might want to read too (1).

or shared reading between child and parent encourages reading. Thi
when tricky words come up or support the child when they struggle (
e Literacy games (1) — Parents and/or teachers can either make or buy |

to make reading appear more like play (1). The children will pick up wa
they are learning, and the competition element is good for self-esteem:

e Simple instructions and repetitions (1) — Adults either in school or at
to build memory and improve retention of new words (1). Practising
the understanding (1).
Accept any other appropriate response

Course Companion for T Level in Education and Early Years: 7: Child Development
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Chapter 7.6: The difference between expected and unexpected transitio;“
children in positive or negative ways -

S SRR
1. c) Getting a new sibling (1) s

S
S

2. Award 1 mark for either of: s

: . 8,
®  Moving from primary to secondary school \\\\\\\ \%
o Starting puberty \\\\\\\\\

g

\1-‘.1\

SRR “R‘R\\\

3. Award up to 4 marks for:
Positive effects (sub-max 2 marks)
e Hitesh will widen his social circle because he is going to wraparound ca
children and adults who will help him develop new social skills (1)
e Hitesh will learn a new skill of resilience (1) as he may not like being aw
will eventually overcome it and stop worrying about not being with het:
e Hitesh’s mum may enjoy working, which could improve her self—esteem\s?

e
s

\

\\\m\\\\

45,
e
g

=
B
m\\\\\\\\\\\\\\i\:

]
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for Hitesh, who will learn that working for money is admirable (1) §®\\\\\§
Negative effects (sub-max 2 marks) \\““\1
e  Hitesh may resent his mum for ‘abandoning’ him (1), which may caus \\\\\\\"
to make her feel bad (1) . -
e Hitesh may find the adjustment to wraparound care difficult (1), which —_
with others and may feel isolated (1) - \

gt

e  Hitesh and his mum may experience a change to their bond (1) because
to spend together (1)
Accept any other appropriate response

iy

\\@.\\\\

Gy,
/////

4. Award up to 2 marks for comprehensive explanation of up to three strateg L \\\\\\3
® Involving individuals in their own transition planning (1) — Dara could b: \\\\\\\%
what he would like to happen when he goes to his new school and m m\\
presented to him (1), e.g. does he want to visit the school with a soci \
see what it’s like or does he want to do the same activities other new
e  Liaising with parents/carers and other professionals (1) — There will b
who can provide support to Dara before he starts at the school and d
There may be other professionals or initiatives to support him, such a
scheme, etc. (1)
e  Using school-readiness strategies (1) — Transition programmes are set t
include taster days, open evenings, extracurricular activities at the sc
primary schools, presentations, etc. (1)
Accept any other appropriate response
COPYRIGHT
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